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INTRODUCING CONCEPTS

Community Engagement in Academia

In recent decades, the need for and added value of active and responsible higher education has

come to the forefront. Terms such as Community Service Learning, Community Engaged Learning,

Civic Learning, PlacBased & Responsible Education and Service Laagrihave appeared more
frequently in collegesd and undSeefa exanple Beeesntorttp ol i cvy
et al., 2018)All off these are umbrella terms for educational approaches that bridge academic

learning and soatal engagement, elucational strategies in which academia is not only directed

towards intellectual and vocational training but is also used as an incentive for social engagement,
responsibility and personal growth.

The diversity in terminology and interpretations reflsdhe variety of social and institutional contexts

in which the various approaches took shape. I n t
(SL) has been used for 30 years. The educational developments that took place against the
background of decolonisation and liberation are cited as the cradle of the engaged educational
practices that have since developed around the w
used in Australia, Africa and Asia (Bedri, 2017).

More recently, engagd teaching and learning approaches have become more common im

Western Europeatni gher education. Here, terms such as 6C
Based Community Engagementd (PBC®)Y Comc oGCllewi @allLe
Att he Fl emi sh |l evel, the term 6Community Service

the study day ©6Learning, Reflecting, Engagi ng: S
2016. The viceectors for education in each of thee Flemish universitieggGhent, Antwerp, Hasselt,

Leuven and Brusseldcalled for making existing CSL initiatives more sustainable apebmised to

take targeted action to support thedevelopmentof engaged curricula (Mottart, 2017).

UNIVER.CITY was establishedrieett hi s i ntenti on. Oppor werebeirtgi es f o1
explored within the tensiorfields that characterise the Flemish higher education landscape today:

the demand for broad personal and civic development (theallfor6 engaged academi ad
increased attentionfor ent r epr eneur ship and empl oyability (
academi ad) , the ambition of | makirglu namehert nhgs @hn
aspiration for extra efforts tavards internationalisation andustainabilitY mov ement t owar ds
uni versitiesd).

The terms dcommunityd and 6engagement d higkew e mul t
education context. To quotd_aing andMaddison (2007, pp1d 1 ) , 4ty emgagement takes a
particular form, and is contextiependentd arising for institutions from their individual histories and
|l ocati ons, and from their view about their strat



As defined by the Carnegie Foundation For th&dvancement of Teaching (CFAT), community
engaged | earning can be understood as o0the coll a
and their larger communities (local, regional/state, national, global) for the mutually beneficial
exchange of knowddge and resources in a context of partnership and reciprocity (...) to enrich
scholarship, research and creative activity; enhance curriculum, teaching and learning; prepare
educated, engaged citizens; strengthen democratic values and civic responsibélitgdress critical

societal issues; and contribute to the public goodCFAT 2020) . Linking the term 0
6engagementd serves to broaden the scope of k n
research and learning to more creative and paipative forms of inquiry and shifts focus from

individual to collective learning processes and outcomes (Tremblay, 2017).

Mo st definitions of ocommunityod stress homogene
remember that community members havesome common experiences, communities are still
composed of diverse individuals and populations. Both commonalities and differences are vital to
consider when conceptualizing what o6communityd n

COMMUNITY \ K -A myng-t D

A unifiedbody of individuals: such as

a : the people with common characteristics or interests

b : the people living together in a particular area or within a larger society

¢ : a body of persons or nations having a common history or common soc&pnomic, and
political interests

d : a group linked by a common policy

Similarly,tlev e r b 0 t aanbewuged ig different contexts and can be attributecery different
meanings

ENGAGE\in-Agbj-\, en

Transitive verb : to provide occupation forinvolve

Intransitive verb

1 a: to pledge oneself : promise

1 b : to make a guarantee

2 a: to begin and carry on an enterprise or activify used within
2 b : to do or take part in somethingi used within

2 c : to give attention to something

Sodo engagedwith a community is to involve, commit to, interact or work actively with, and/or give
attention to a group of people with a set of common characteristics, interests, or history, and/or
people living together in a particular area.
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A common element across definitions afurricular campusd community engagementstrategiesis

the emphasis on experiential learning and the need for students to be able to reflect. This, according
to Chambers (2005):dead(s) naturally to seeing and interpreting things in new ways, to evolving
personal practice, and to a grounded confidence omhich further learning can groé(Chambers,
2005, p. 21% The emphasis on reflection is stressed by the executive director of thebdsed
Campus Compact saying that communitybased learning, research and service should not
encompass periodic volunteens without guided preparation and opportunities for deep,
coll aborative refllpxi’)ti oné (Holl ander, 200

An emphasis on collaboration and mutual benefit for university, student and community is another
common feature of the many definitions of commity engagement within the curriculum. Several
writers note that community engagement can have adverse effects if relationships are not
collaborative (EAskariet al.,, 1998, p. 147). Using the community as a laboratory rather than working
with the communty on jointly useful projects may stunt the development of partnerships that offer
continuous benef(BylerandGites, 8% hiI7parti es. O

Community Engaged Research approaches are relatively new research practices in which the
research process itself is intended to benef Et
they live. Research activities are taking place in the communityg@sosed to the laboratory, clinic,

or hospital. The research team or institution enters into a partnership with the community, and the
community is to play an equitable role in every phase of the research: identifying the research topic

and the research gestion, planning and executing the project, collecting and analyzing the data,

and disseminating the resultCERhast wo main pillars. The fErst is e
of exploitation of communities especially minority and lowincome communities- in the name of

research. The second pillarcommunity empowerment- has roots that are often attributed to the

writings of the Brazilian educator Paulo Freire.

BHERT (2006) defined Oengagement o as leodasnpassin
Obusiness . .. artistic, religious, educational ,

|l ocal councils, familiesd and being rooted in a
focus on interactions with commuities that can benefit universities through engagement but

which have difficulties in realising those benefits. This may encompass businesses, particularly social
enterprises, orpolicyma k er s not recei vi ng a in&itfutonsrhe primary i ngd v
focus of what we mean here by community are civil society and NGO activities, and typically those
insufficiently organised to independently configure universities to serve their needs.

AtVUBweused Communi ty Engaged Research & Learningd (C
processes in which redife contexts and collaborative learning strategies are applied as building

blocks for powerful learning environments, socially responsive curricald@ansdisciplinary learning

processes. Academic and neacademic actors are brought together to learn with, for and from

each other and contribute tosciencebased transformation and progressiond Thi s i s a



definition, in which the notion of knowlege development as an interactional process, based on

dialogue is central, the valueriven and valuepr omoti ng <character of 60cao
researchand earning strategies6 is highlighted, and |
steppinggone for sustainable social transformation and progress. The definition also reflect the

various dimensions of CERL.

Having a dual purpose of benefiting both academia and community at large, CERL is advanced as

a meaningful method for universities to demos t r at e their critical i mpor
(Barnet, 2016; Chupp and Joseph, 2010; Jacoby, 2015; Yamamura and Koth, 2018). Not only do they

hold a promise to be mechanisms through which key missions of higher education can be
guantitatively impoved (better student learning, more meaningful civic research and scholarship,

more sustainable campusommunity partnerships), CERL strategies stimulate qualitative changes

as well (more inclusive and democratic university policies and procedures, enfchnoexmunity and

social cohesion), providing a means for HEIs to do better things differently, rather than doing what

they do better (Sterling, 2011).

At the student level, CERL is about active, experiential and collaborative learabayt and in real

if e contexts. Centr al to an ©O6bengaged | earning |
component. Students take on a task or engagement within a particular organisation or community

that allows them to apply acquired competences and develop new indgland skills through

targeted reflection on the experiences they gained.
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Engagal Teaching and Research strategies

A variety of strategies can be applied. Students can, for example, offer parenting or education

related support to vulnerable families, administer primary healthcare to undocumented refugees,

create portraits of neighbourhoods and their inhabitants for lak media. Through practice

orientated research, they can contribute to the improvement policy of an institution, gather
information to map the extent and/or specifics of a societal problem, identify good practices, design

a digital learning environmentfoma museum, analyse a company®ds busi

Benneworth, Charles, Conway, Hodgson, and Humphrey (2009) argue that from the university
perspective, community engagement tends to take place under the aegis of four kinds of
activity. Firstly, commuries might be engaged with in the course of research projects, whether in
an advisory, steering or even coreation role. Secondly, community engagement takes place
through teaching activities, by taking students outside the classroom or bringing commesiinto
student classrooms. Thirdly, activities are implemented which take place in what some universities
refer to as the service mission, whether in enabling staff and students to undertake volunteering,
making activities or services provided on campugen to outsiders, or informal knowledge
exchange activities, contributing to the wider civic life of the community such as speaking to regional
media. Finally, community engagement activities are delivered through formal knowledge exchange
work that touches hardto-reach communities, often in the form of student science shaype
activities, specifically funded public engagement activities or even through finding ways to fund
community-centred consultancy and research activities.

Community engagedpedagogies are deeply rooted in cognitive and developmental psychology,
pragmatic philosophy, and democratic theory (Pet
| earningd Barbara Jleannd s basedioh thes woik lofaresediBre and i ¢ e
theorists on learning, including John Dewey, Jean Piaget, Kurt Lewin, Donald Schon, and David Kolb,

who believe that we learn through combinations of action and reflection." (Jacob§15. Many
scholars point at John Donwle26)) How Ve mionk (1838)y anda nd e
Experience and Education (1938) for the theoretd.i
all genuine education comes about through experience does not at all mean that all experiences are
genuinely or equallyeducative. Experience and education cannot be directly equated to eather.

For some experiencesaremisducat i ved ( Dewey 2013 haeby stresdingthed i n  J
importance of thoughtfully designed and conducted reflection strategies in exigntial education.

Building on the works of John Dewey, Jean Piaget and Kurt Lewin, the American pedagogue David
Kolb developed a consistent model for experiential education in the early 1970s. According to Kolb,
sustainable learning is the result of@yclical process in which 4 core activities are linked: experience,
clarification, explanation and application. In this learning cycle, active learning (experimenting and
applying) and passive learning (reflecting and abstracting) alternate. The learninggss goes from
being inductive (from concrete to general) to beingdeductive(from general to concrete).


https://en.wikipedia.org/wiki/Inductive_reasoning
https://en.wikipedia.org/wiki/Inductive_reasoning
https://en.wikipedia.org/wiki/Deductive_reasoning
https://en.wikipedia.org/wiki/Deductive_reasoning

Experienceoriented learningaddresses different learning styles and dimensions, according to Kolb,
and therefore has a positive impact on the learning process.

CONCRETE
EXPERIENCE

/1S REFLECTORS
ACTIVE REFLECTIVE

EXPERIMENTATION | e | 1eomere OBSERVATION

ABSTRACT
CONCEPTUALIZATION

FIGI experiential learning cycle according to David Kdkee: Kolb, 2005)

In recent decades, various forms of community engaged learning have been developed. According
to the more traditional views, the added value of practical experience is central to the learning
process of the student. These views emphastbat the interaction between theory and practice
leads to course content being processed in a more insightful and sustainable way and that
community engaged education strategies have a positive influence on wbaing, social
involvement, learning perforrance and student flow.

I n 6 ConBrausneidt yResear ch. Teaching for Community

plethora of CERL approaches can be traced to two distinct origins, a pragmatic (northern) tradition
and an emancipatory (southern) tradition. The northern traditiorfilgnly anchored in the pragmatic,
action-oriented bent of applied social research and builds on the efforts of Kurt Lewin (often
regarded as the grandfather of actiommesearch). Utilitarian in nature, most characteristically, research
in this vein is abotitechnical problem solving, improving practice, and making processes more
efficient.

The southern tradition, in contrast, is more explicitly focused on action for transformative social
change and empowerment. Emphasizing democratic participation, theuswern tradition is
emancipatory in nature and explicitly embraces notions of social justice. It acknowledges that
research is value laden and deeply embedded in a given social context. Paulo Freire is often cited
as emblematic of this tradition. With a fmdation in critical ad emancipatory theories, the southern
tradition embraces community research as a vehicle for community transformation by empowering
disenfranchised groups through social justice advocacy.
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Far from being static, the field of communitgngagement in higher education has evolved
significantly since its early origins. Over the past 20 years approaches have become more nuanced,
refined and seHcritical. The concept of mutuality has emerged, the importance of acknowledging
diversity and pover in relations and the use of assdtased frameworks over more traditional deficit

or problem-based paradigms were stressed. Scholars and practitioners began to shift from the focus
on student learning toward greater emphasis on loatgrm partnerships andmore significant
community impact (Gujardo, 2018 Stoeker, 2016).

Besides the students, the community is also considered to be important. Within this approach,
community engaged learning is considered a concrete vehicle to increase citizenship compegenc
and capacities for change, not only among students, but also among the other actors involved in
the learning process. The valudriven and valuepromoting nature of CERLS is emphasised and
seen as a lever for contributing to social justice through commity-based education.

FOCUS OF IMPACT PRIORITY OUTCOMES
TRADITIONAL students (learning) service experience
e.g. Bringle & Hatcher, 2002 exposure to real-world context

better retention & application of course content

students (learning & ethics) deepen students moral & civic values

SOSIARIESTICE strengthen students as change agents

e.g. Mayhew & Fernandez, 2007

students & community redistribution of power
CRITICAL equitable & mutually beneficial relationships
e.g. Mitchell, 2008 social change action
students, community & academia institutional reorientation towards equitable &
mutually beneficial campus-community
INSTITUTIONAL CHANGE relationships

e.g. Marullo & Edwards, 2000

FIG.2: Community Engaged Learning paradigms adapted from Chupp, M.G. & Joseph, M.L. (2010)




I n 6Community Engagement: a critical gui de for
the pedagogical purposes of community engagement in four broad categories: activism,
participation, liberation and democratization (see table below). Althoutiftese models are not in

any practical sense mutually exclusive, each of them tends to address a distinct constituency of who
to work with, along with a specific level of focus and content, with particular roles for the educator

and types of action that fdbw.

Pedagogical |Constituency |Focus/Content Role of Educator Types of action

purpose

Activism Palitical and Political analysis; Creating public Building critical
community Linking lecal imicra) space for discussion; alliances within and
activists experience with Providing counter beyond the locality;

national/global
{macra) structures
and processas

information;
Pramoting debate
and analysis

Broadening issues;
Campaigning;
Direct action

Participation

The community

Public education;
Local experience
and knowledge;

Metworker;
Guidance provider;
Resource finder:

Building new lacal,
democratic, informed
institutional structures;

Group formation; Teacher Celebrating community
2kills development; identity
Arcess to ather
providers
Liberatian Marginalized and | Structure, cultura Consciousness- Experimenting with
disempowerad and identity and raising; Confidence- alternative farms
groups the relationships building; Connecting of arganization;
between them; personal and palitical Creating leadership
Linking biography dimensions; Developing | rales for the powerless;
and history so that an analysis of cultural Campaigning
persanal experience and political forms of
is situated and power; Praducing ‘really
politicised useful knowledge'
Democratisation | Marginalised Strategic engagement | Building grassroots Reasserting public
and vulnerable with participatory and | relationships in interest and public
individuals and representative farms communities, spaces; Claiming

groups

of democracy ata
range of appropriate
lewvels; Advocating a
demacratic culture
in private and public
damains

Redefining “secial
prablems” with local
people; Building
curriculum from

the experience of
centradictions

legitimacy in invited
and claimed spaces;
Selecting appropriate
scales of action;
Making strategic
alliances; Producing
counter- hegemaonic
resources

FIG.3: Fourpedagogical purposes of community engagement, see Shaw and Crowther (2017)

As Mottart (2017) stresses, pedagogical developments occur in alignment with the societal and
institutional contexts in which they are embedde®UB profiles itself as a locally anchored and
internat.i ent ed
targeted and reciprocal interactions with our metropolitan surroundings is a central pillar. A number
of projects were set up to develop and strengthen campu®mmunity partnerships, connecting the
university more purposeful and actively to the challenges and opportunities of its hometown
Brussels. UNIVER.CITY was one of these
of Education and Student Policies, a universityde learning community was set up to explore
innovative practices, metropolitan networks and tools relevant for Community Engaged Research

onally ori

UNIVER.CITY toolkit.. Moriau et al. 2020

i nptan (ABR2@30),0developinent o UB 8 s

p

projects.



11

and Learning. This toolkit was one of the outcomes. Its purpose is to allow for more targeted design
and assessment of CERL strategies taking into accdaoth the pedagogical specificities and points
of attention typical for CERL as well as VUB®&s i

REFLECTION QUESTIONS

Why do | wantto get started with / improve myengagedresearchlearning strategies?
What is my focus:personal,institutionaland/or socetal impact?

What are the main characteristicand principlesof the CERILstrategyl envisior?

What and how do | wanthe involved stakeholderso learn?

To what extentdo | pursueeducationalinnovation?

What kind of institutional support and / otransformationdo | expect?




CERL GOALS & OUTCOMES

CERL can take a variety of forms, but according to Wafa (2017) its most important characteristic is

that Gt envisages integration and cross linking among a variety of disciplines and stakeholders,

getting impacted in a multitude of way® Students get aropportunity to learn experientially; while
lecturerscan take up socially relevant research, as part of the curriculum. Communities benefit by

way of empowerment and sustainable livelihoods, while universities get a chance to present
themsel vey asgdgeodd ailhmstituti oGcals¢adtnus peppursuedd J o s e
on three levels: personal, institutional and setl.

At a minimum, community engaged learning strategies must contribute to the realization of a

socially relevant and academidgl advanced learning experience for each dhe participants
(student s, |l ecturers and community partners). T
personal level. For students, we can speak of a meaningful CERL experience if they are personally
enriched by it, if the learning process contributes positively to their academic sadational training,

their civicawarenessand responsibility

I n the past 20 years, CERL strategies have c¢come
2009). Recent research literature confirms that CERL strategies are important mechanisms for
producing more civically engaged courses, and better student learning (Bringle, 2017). The link
between theory and practice through critical reflection based on experierand the collaborative
characteristicof CERE ensure that course content is processed in a more meaningful (broader as
well as more profound) and sustainable manner. Students acquire more knowledge about and
appreciation for their own discipline, show more motivation and concern, and take more
resporsibility for their own learning process (Prentice, 2010). Besides discippeeific competences,

CERL allows students to acquire more genericansversal skills: opinion forming, diverse thinking,
competences that contribute to lifelong learning, detnowledge and seHregulation,
transdisciplinary cooperation skills and intercultural communication, active citizenship, the ability to
analyse complex problems, leadership, and perseverance (Carlisle et al., 2017; Gregorova et al., 2016).

Targeted satction and thoughtful formulation of learningyoalsis important for shaping appropriate
learning strategies. Within the context @ER|cognitive learning involves acquiring knowledge that
allowlearners to understandoften complex) so@tal problemsenabling themto evaluate proposed
solutions and / or desigrinnovative ideas and solutionglowever, CERL also includes learning within
the affective domain. Affective capacities are needed to develop a certain degree of empathy, a
sense of responsibilityand involvement with regard to the soetal context and actors to which the
learning process relates. The physical domain, finally, has to do with the tangible and physical
expressions of one's cognitive and affective capacitigacluding the use of appppriate
communicationtools, research and collaboration skillsjaking use of specific techniques and / or
technologes, etc.The EnRRICH tokit contains concrete examples of learning outcomes within
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various fields of competence. \an example, a number of diverse CERL learning goals are listed in

Figure3.

After successful completion of this module students are expected to be able to:

define what a complex

COGNITIVE LEARNING

system is according to

| ing to k .
(learning to know) complexity theory

,______,
—_——————

Krathwohl et al., 2002 remember understand

PHYSICAL LEARNING

,f reproduce steps for
1
(learning to do) |

1
1
effective use of a given :

software tool 1

N e e e e e e e e e e 2 Vs
Dave, 1970 imitate manipulate

,f listen to discussions
AFFECTIVE LEARNING |
1
1

1
1
about social values with :

an open mind 1

(learning to be)

Krathwohl et al., 1964 receive respond

[
|
I
|
:
\

guestion assumptions

A { 3\

1 I 1

and perspectives P advise to an |

adopted in traditional 1 | interdisciplinary 1

1 1

youth work 1 challenge |

. e e e e e e e e e 4 . e e e e e e e e e 4

apply analyse evaluate create

——————————————— ~ {’——————'—'—'—'—\

: 1 1

use varllou§ I 1 facilitate meetingsina !

communication (. e !

. 1 1 transdisciplinary context

techniques 1 1

_______________ / N e e e e e e e e
perfect articulate embody

respect different |
perspectives in team :
work 1

/7

organize

develop an academic

I display a sound ethical |
| attitude and behaviour !
| during project work |

internalize

o

LOWER ORDER LEARNING

>

HIGHER ORDER LEARNING

FIG.3: Examples of desired learning outcomes for CERLS, based on Tassone & Eppink (2P16)

For lecturers and partners, CERtan contribute to personal growth, civic participation, continued

professionalization, professionahtisfactionand innovation. CERL allows lecturers to broaden their
(professionalnetworks, keep course content up to date and apply their scientific estfse to reat

life contexts.They bring societal knowledge and actors to the curricula and research programs of
HEIs. The proximity of professional practice and real ¢éibmtexts keeps programmes up to date and
increases their attractiveness for studendsd academic staff (Chupp and Joseph, 2010). CERL

programmes can i

ncrease

the uni

versityds democr a

and can contribute to more transparent policy and decisiemaking (Bringle, 2017).

In its most advanceddrm, CERL can play a role in local anchoring and progress. To do so, CERL

programmes should be

embedded

i mes Pahnershipsnand er si t -

collaboration processes must be strategically chosen and developed, in accordance witituiti@n-
specific research expertise ardcalpolicy agendas (Carayannis and Campbell, 2012; Yamamura and
Koth, 2018). Students, professionals, citizens and policy makers take part in knowledge creation and
transfer processes, tailored to local soe&xological challenges specific to the local environment

(Baccarne et a.l, 2016).



CERLs DIRECTED AT SOCIETAL TRANSFORMATION

strategically developed CERL partnerships and Initiatives, aligned with both the (priority) research agenda and academic
expertiseas well as (local) policy agendas, aiming at long-term societal impact

QUALITY CHARACTERISTICS

¢ Development of CERLS Is embedded in the strategic plan and mission statement of the participating institutions

® Taking responsibility in CERLis highly promoted and valorizede

* CERL partnership are strategically chosen and sustained through central coordination

» CERLs actively engage community members as partners in design, implementation, and assessment
¢ Active sharing of iInformation, resources and power through CERLs

o CERL activities with measurable societal benefits

KEY OUTCOMES

¢ Increased capacity, knowledge, and networks for campus-community collaborations

¢ Increased access and Input to university decision-making processes

¢ Sustainable campus-community partnerships, improving social cohesion and quality of life PHmE 3

CERLs DIRECTED AT INSTITUTIONAL TRANSFORMATION

CERLs are considered an important tool for the development of socially responsive and responsible curricula, in addition to
their personal benefits, the institutional impact of the adopted CERLs is a major point of attention
QUALITY CHARACTERISTICS
¢ |nstitution wide approaches for CERLs promoting civicawareness and understanding
* Community engaged practices are promoted through professionalzation, training and administrative support
* Willingness to critically examine and change institutional culture and practices
® CERL activities are developed in a targeted and coordinated manner
» CERL programs are based on a thoughtful leaming line, with a variety of contexts, level of responsibility and intensity
* Adequate resources are provided for sustaining CERLs

KEY OUTCOMES

* Rearientation towards more equitable and mutually beneficial campus-community relationships
* Changesin institutional priorities and operations related to community engagement

* Resource development serving interests of both the university and the community PHASE 2

CERLs DIRECTED AT PERSONAL TRANSFORMATION

the added value of the CERL process on the personal development of the involved stakeholders (students, lecturers and
social partners) is the main focus, CERLS Initiate In individual initistives and aim at ralsing civicawareness and responsibility
QUALITY CHARACTERISTICS

» Thoughtful CERL project and process design, taking expectations and capacities of its participants into account

* Alignment of community engagement assignments with personal (leaming) goals

* Integration of theory and practice through dialogue and cnitical thinking exercises

o CERL participants are considered as equals

o Mutual trustand respect, Integrity and shared responsibiity are core values of the adopted strategies
» CERLs targeted atreal life Issues and/or needs

KEY OUTCOMES

¢ Increased disciplinary and transversal competences amongst students

* Increased commitment to promoting social justice amongst students, staff and societal partners

* Enhanced study and/or professional satisfaction and commitment PHASE 1

FIG.4: Key outcomes and quality characteristics of CERLs at micro, meso and macro level.

As Tremblay et al. (2017) note, community engaged research and learning are natural partners.
Pedagogy is enhanced as a result of research activities, drawing on connections and the creation of
new theory and methodology. Conversely CERL partnerships angcomes can inspire new

research methodologies, questions and synergies. Spaapen and Van Drooge (2011) put forward the

notion of O6productive interactions® as driving
interactions as the mechanisms throughhich research (and other) activities lead to societal relevant
applications. The concept of &éproductive interac

package that can be handed over, but that is developed in interaction within a relevamitext of
stakeholders. The impact of productive interactions consists of the result of the various contributions
of these stakeholders. Its premise is that to achieve societal impact, it is most fruitful if various
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stakeholders work together, combining flerent kinds of knowledge and expertise, designing a joint
research and innovation agenda, in an open, inclusive and flexible way.

Bostr°m et al . (2018) adopt a more critical per :
there is no such thingas a given society, they stress the importance of taking social contexts and

relations into account when describing and/or adopting CERL strategies and evaluating their
(possi bl e) i mpact . According to Bost afdidosest al . ,
companies have to adapt to new markets simultaneously as old ones are diminishing, political parties

have to reorient themselves in a changed landscape of values and priorities, and people have to

change habits and lifestyles. This means tliaere are actors and sectors that will not necessarily

welcome change, and there may also be actors that interpret it differently or consider other solutions
better than those suggesteddé. They furtheamore s
of generating conflicts on micro, meso and macro levels and point to the need of considering these
transformative capacities more explicitly in order to move beyond simplistic-win understandings

of a discourse about knowledge centred societal advaments (Bostrom et al., 201&).helpful tool

to overthink and discuss forms of conflict to b
figure below.

LEVELS

Glohal\“‘
National N /"/ FORMS
anal\ /%/
SPACES & & P '5,5& %
S
& %
&
&
&
FIG5:The O6power cubed: | evels, spaces an|d for

Strand, Marullo, Cutforth, Stoeker and Donohue (2003) have outlined three generally accepted
principles to guide CERL strategies. They suggest such initiatives should be collaborative across
campus and community, value multiple sources of expertise and methodg] aave the ultimate

goal of fostering social justice. Beckman & Long (2016) show that the more fully these elements
define CBR endeavors, the deeper the engagement and the deeper the engagement, the more likely



the project will be associated with helpfulommunity change. Longterm institutional and
community change is a long and often noiinear process. By intensely focusing on reciprocal and
transformational campusommunity partnerships, campus and community organizations and
institutions can establisfonger-term shared visions, test different approaches, and make necessary
adjustments. Through these processes trust among stakeholders is likely to increase. Increased trust
and long-term commitment can also enable partners to stay connected and engagexitlhey move
through the pitfalls and challenges that naturally arise within any social change effort.

For thoughtful design and implementation of CERL, individual (personal), situational {time
dependent) and systemic context elements that might be of udhce need to be considered. The
chosen strategy (learning activities, resources and participants) must be aligned both with the context
factors at play and with the goals it wants to achieve. Goals (developed competences, changed
practices, processes angrocedures, delivered products) must be specified and the criteria through
which they will be evaluated must be in accordance. All aspects must be congruent both vertically
as well as horizontally (Biggs and Tang, 2009).

CONTEXT STRATEGY GOALS EVALUATION

INDIVIDUAL
Socioeconomic status, gender,
age, qualification level, self-
concept, expectations, talents, ..

PARTICIPANTS
Students,coaches, scholars,
professionals, community
members, policy makers, ..

OUTCOMES
Knowledge, skills, attitudes,
theoretical models, frameworks,
innovations, ...

PARTICIPANTS
CERL participants, supporters, advocates, funders, direct
and indirect beneficiaries, advisory board members, policy
makers, ...

SITUATIONAL
Available resources, leadership
and support, team dynamics and
working conditions, ...

ACTIVITIES
Freguency, duration, roles,
location, types of interaction and
participation, ...

OUTPUTS
Publications, multi-media,
creative works, conferences,
consultations, artefacts, ..

Interviews, document analysis, surveys, knowledge tests,
direct or indirect observations, video logs, questionnaires,
rubrics, self-reports, portfolios, checklists, ...

SYSTEMIC
Policy envirenment, sccietal
norms, legislative standards and
procedures, ...

RESOURCES
Infrastructure, literature, experts,
technologies, administrative and

teaching tools, ...

Personal, interpersonal,
institutional and systemic
changes, ...

INDICATORS

Quantitative: numbers of participants, staff, activities,
publications, references, grants, documents, ...
Qualitative: participant satisfaction, self-reported benefits,
frustrations, needs, effects on target groups, ...

FIG.6: Hementsto be considered for quality design, implementation and assessment
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REFLEGINQUESTIONS

What learning objectives am | pursuing in my CERL course?
In what way will the community partner benefit from my CERL strategy?
What institutional and/or societal goals am | aiming at?

In what way does theengagement component contribute to the realisatioaf these
goals?

What knowledge, skills andaluesdo they include?

How will power relations, forms of privilegstereotypes and prejudices be treated?
What difficulties do | expect during the CERL process?

How will | tackle those challenges?

Who can | rely on / do | need to make my CERL activities a success?




CERL CONTEXTRARTICIPANT&® ACTIVITIES

Community engagedresearch andearning initiatives bring together academic and neacademic
actors to learn from and with each other. Students are taken off campus to learn in an authentic
environment. The community engagement also aims at making scienhowledge and expertise
availablefor socetal actors and making a concrete contribution to societal challenges.

In practice the engagementactivitiescan take many different forms. The chart below, can help you

think through the differences between types of community engagement and their intended
beneficiaries. Community engagement activities toward the lefihnd to benefit the community

and/or organization more, whereasctivities on the rightend to benefit to the individual(s)

engaging there more. For example, an internship is primarily designed to benefit the intern rather

than the host organization, while volunteering focuses on service or benefit to the community or
organization. These distinctions impact how people work g her , so theyodre i mpo
mind in light of your context and positionality.

COMMUNITY .............
SERVICE ...

STUDENT
LEARNING

COMMUNITY SERVICE | FIELD EDUCATION

VOLUNTEERISM INTERNSHIP

FIG7: adapt ed f r o-trearRingrtypotodygseeSrunmco; 1986¢

CERL partners can be located both inside and outside the university and caddismed in various
ways. For example, preference can be given to a specific type of organisation (civil society rather
than private institutions), a specific sector (so@altural vs. socieeconomic), or partnerships can be
based on a common target groupwhich different organisations cooperate with, each on the basis
of a different vision, mission or strategy (underprivileged youth, elderly, people with a physical
disability, ethniecultural minorities, etc.). Selection of CERL partners barbased on geographical
considerations- from local (a particular neighbourhood or site) to international. Of course,
partnerships can also be selected based on a thematic focus, theetatigoals and topics around
which organisations or institutions operate. The glabsustainability goals (SDGs, see figure below)
are an interesting frame of reference for defining the context that you want to cover with your CERL
course.
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Our Brussels environment makes it possible to work around many of thgk¥bal goals at a local

levet the lack of basic needs such as housing, healthcare, safety; secmnomic challenges such as
employment, social exclusion, poverty, knowledge inequality; ecological challenges; organisation
and management of public spaces; participation problems.d. due to poverty, old age, mental or
physical disability), etc. Each of these global challenges has a local equivalent that can be examined
within the context of your CERL course project.

GOOD HEALTH QUALITY
AND WELL-BEING EDUCATION

DEGENT WORK AND , 1 0 REDUGED
ECONOMIC GROWTH INEQUALITIES

PEACE. JUSTICE PARTNERSHIPS
16 1

ANDSTRONG FOR THE GOALS
INSTITUTIONS
»,

¥ | &

FIG8: The Sustainable Development Goals (SDGSs), see: wwarg

Defining the community to which CERL relates and the mapping and mobilising of specifietci
actors or target groups will highly influence the learning process and outcomes of your CERL
strategy.An interestingframework to look at yourCERL partnershigsthe 'AssetBased Community
Development' approach, or "ABCD" moddly P. Kretzman and John McKnig(l1996).

Asset mapping begins with a skills or asset inventory of the community. Unlike a typical inventory,
which takes stock of items or commodities, an asset inventory takes stock of any and all resources,
from the language proficiencies and gardengrequipment of individual community members to the
vacant lots and bodies of water that make up the physical spaces and natural resources within it.

Two principles are central here. One: community development according to the ABCD model starts
with what is already present in the community: the capacities of local residents and / or employees.
Rather than focusing on shortages in the community, or oraethwhich is absent or problematic, the
ABCD approach focuses on the positive qualities and resources inherent in local governments, non
profit organisations, voluntary associations, economic players, neighbourhoods or other community
actors. Two: communitydevelopment in the context of ABCD always starts from within the



community itself. The problensolving capacities of local residents and institutions, local actions,
inspiration and ambitions are the driving force. The role of external forces (such asxXample, the
university) must be complementary and rather supportive or guiding in nature.

While traditional approaches to community engagement often define communities in terms of their

problems or deficits, there are strategies that instead focus dentifying resources and strengths.

Community Asset Mapping is one such tool that focuses on the resources, capacities, and assets

within a community. Thegraphic below allows you to compare a traditional method of approaching
acommunity-wh er e oeuxtpseirdtes 60 i denti fy community probl en
then provide outside services and resources to address these perceived neddsan alternative

approach that assumes the community possess various assets that can be used and leveraged to

work for desired change.

Traditional Path 1 Alternative Path 2

Basis: Assets

Goal: Building Communities
Conservation: Gifts & Dreams
Change Agent: Relationships

View of Individual: Producer, Owner

Basis: Needs

Goal: Institutional Change
Conservation: Problems & Concerns
Change Agent: Power

View of Individual: Consumer, Client

Needs based on community Assets based on community

"Treasures"

Youth, elderly, artists, churches,
schools, businesses, parks, libraries,
cultural groups, community colleges,
clubs, hospitals, farms, ranches, etc.

"Problems"
Unemployment, gangs, truancy,
broken families, housing shortage,
crime, child abuse, illiteracy, welfare,
lead poisoning, dropouts, etc.

FIG.9: Assets baseds. traditional community development models, sédoore, 2009

Another collaboration model that is becoming increasingly more prevalent in higher education is
the Community of Practice (CoP). Generally speaking, CoPs are collaborations between people with
a common interest or shared passion; a meeting place where pémmform and advise each other

and develop new practices. In Flemish Higher Education, for example, they are applied within teacher
education programmes in the form of professional learning communities (PLCs). In essence, the PLC
approach allows studentsand professionalgo conduct practiceoriented research together. The
research process is aimed at improving the educational practice and, ultimately,|gaening of
students through targeted interventions. Participation in a PLC gives students the oty to
prepare for teaching on the basis of an authentic experience. Educational professionals are provided
with innovative insights and tools throughout the collaboration. "A professional learning community
refers to the permanent sharing, research, @mmprovement of the practices of teachers and school
boards, in order to improve student education.” Verbiest (P§. As such, it is a reciprocal relation
and a collective learning process.
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The Erasmus+ Tool kit o6UCI TY Ard@dasignng multisteEéholdera t s

projects, targeted towards urban challenges. The model and outline of the proposed learning

process are depicted below.

Baseline & Framing

Research
methodology

CITY
STAKEHOLDER
ORGANISATION

ISSUE

Innovation and
design

Impact

Explore and
learn

(LECTURES AND
WORKSHOPS)

Secondary research
analysis
Theoretical baseline

Qualitative and
quantitative research
methods
Methodology workshops

Innovation concepts and
theory
Innovation tools
Co-creation techiques

Impact analysis
Communicating meaning
Science communication

Pitching

Experiment
and learn

(STUDENTS®
PROJECTS)

Teamwork
Problem framing
Project outlining

Applying research
methods to a real-life
urban challenge
Connecting theory and
secondary research to a
practical case study

Applying innovation tools
and techiques to
individual student team
projects
Engaging citizens in co-
creation of solutions

Presenting project work
to peers and external
stakeholders

Knowledge on urban

project

Research methodology

between peers

Ability to design and lead

Innovative thinking

Ability to communicate

7 i ili Il 2
3 24 Al skills co-creation activities
g2 Working in research results and
g 8 : Team research skills Communication and
23 e interdisciplinary teams g project achievements to
ws Sharing research results cooperation skills A
&0 Designing a research non-academic audiences

FIG.1Q UCITYLAB framework and learning process, see www.ucitylab.eu

f
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REFLEGINQUESTIONS

What are thesocketal goals of my CERL strategy?

What societal challenge do | want to contribute to?

Who needs to be involved in this?

How exactly do | want to involve them?

How do | make my learning strategy amuthentic as possible?

What difficulties do | expect for its implementation?

UNIVER.CITY toolkit.. Moriau et al. 2020




23

CERL DESIGN PRINCIPLES & LEARNING PA

CERL aims to introduce authentic contexasd interactionsin academiclearning processs The
community engagement can vary, from direct, indirect to neglirect ways of mapping, mobilising,
analysing or designing information, resources and/or (change) capacities. When students commit
themselves to a specific beneficiary or target group with whithey interact directly, CERL strategies
are called o6direct 6. dskedto seppatmipldren ,at riskdar tocomvide s ¢ an
specific forms of care and/omake services more accessible to specific target groups. In indirect
forms of CERL,tadents work together with a specific organisation to respond to a setal need
without coming into direct contact with the beneficiaries. Students camnductresearch to improve

the services of social organisations or institutions, collect and/or disserte information in order to
identify, map oranalysethe scope and/or specificities of a satial problem, make an inventoryof
good practices to inspire an improvement policgesign aprototype or develop an innovative idea

to meet certain needs or amtiions, etc. In non-direct CERL activities, trengagement activitieslo

not take place within the community or at a specific organisation or institution. Students provide a
specific service or contributioat distanceor online.

FIG. I Types ofCommunity Engagement, see Kerry, S; et al. (2003)

There are some 'degrees of freedom’ that should be considered during the design phasa CERL
course or project For examplestudents can be given more or less responsibility and autonomy.
The project can be limited in scope and time or more elaborate. Assignmentn vary from more



